. Interview data demonstrated that reasons for leaving were more related to mobility, exploration and career paths, characteristics of emerging adulthood, than to negative university experiences. Furthermore, many former students completed their degrees elsewhere, decreasing the previously reported attrition rate from 42.1% to 22.5%.
dian rates of 42% (Gilbert, 1991) . However, enrolment data indicated that many students were continuing to work toward degree completion. Taking this into account, the attrition rate reduced to 32.7%. Moreover, given the mobility of emerging adulthood (Arnett & Tanner, 2006) , it was possible that some leavers had transferred and completed a degree at another university or college. By allowing students to explain why they left university, interview data could be interpreted from the developmental perspective of emerging adulthood and integrated with related analyses based on the previously collected quantitative data.
Gender and Demographic Variables
Background characteristics encompass factors that may contribute to university attrition (Tinto, 1975 (Tinto, , 1993 Weidman, 1989) . Given that the period of emerging adulthood tends to end earlier for women than for men, theoretically, it seemed possible that gender would differentiate groups of leavers. Data also support investigating potential gender differences. Since 1988, more women attend a university than men (Hamilton & Hamilton, 2006) . Wintre and Bowers (2002) found that females were more likely to graduate than males, contrary to findings by Pritchard and Wilson (2003) . Earlier research found men, compared to women, were more likely to be put on academic probation (McIntosh, Wilson, & Lipinski, 1974) . Similarly, Summerskill and Darling (1955) found it more likely to classify males as scholastic failures and inferior scholars and females as superior scholars and nonacademic withdrawals.
Other demographic variables also seem relevant given previous findings. First, Wintre and Bowers (2002) found immigrant students were more likely to graduate than (at least) second-generation Canadian students. Second, finances seem pertinent given that if students need to support their education with a part-or full-time job, this may interfere with their academic activities. Hamilton and Hamilton (2006) note that emerging adults often combine employment and school enrolment, frequently moving between the two. Nonetheless, Johnson (1994) reported no difference in employment status between those who withdrew from a university and those who persisted, although the latter experienced more financial problems than the former. Finally, whereas Pritchard and Wilson (2003) controlled for the parental level of education when predicting intent to drop out, Johnson (1994) found that continuing students, as opposed to noncontinuing students, were more likely to have parents with university degrees.
Parenting Variables
Although independence from parental constraints is a hallmark of emerging adulthood, one must be mindful of the distinction between autonomy and detachment (Wintre, Crowley, & Yaffe, 1995) . Furthermore, the influence of parents is present in both Chickering's (1969) and Weidman's (1989) models of adjustment to a university. With respect to persistence, perceived parental or familial support is a positive predictor of graduation (Johnson, 1994; Wintre & Bowers, 2002) , whereas mothers'permissiveness and authoritarian parenting styles were indirect negative predictors of cumulative GPA (Wintre & Bowers, 2002) . Thus, parenting factors were expected to differentiate types of leavers such that transfer students would indicate more mature relations with parents.
Psychological Well-Being Variables
Psychological well-being is another factor hypothesized to contribute to the attrition process. Theoretically, Chickering's (1969) model includes a vector for managing emotions, a task that may be revisited throughout the life span. Plus the predominant self-focus and instability characteristics of emerging adulthood (Arnett, 2000 (Arnett, , 2004 indicate a stage of doubt and pressure, consistent with students taking time off or withdrawing from a university for personal, emotional, or medical reasons (Meilman, Manley, Gaylor, & Turco, 1992) .
First-Year Adjustment to a University
Adjustment to a university may be critical to academic performance and subsequent persistence. Wintre and Bowers (2002) found that academic, social, and institutional adjustment were predictors of persistence, whereas Gerdes and Mallinckrodt (1994) found that individual social, academic, and personal-emotional adjustment items related to greater retention.
Academic Achievement
Academic achievement is critical in students' ability to graduate. Academic failure results in academic probation, warning, or dismissal from the university. Rarely is dismissal from a university because of a violation of institutional rules and regulations (Tinto, 1993) .
Although few studies sought to differentiate types of leavers, two provide exceptions. Getzlaf, Sedlacek, Kearney, and Blackwell (1984) found that 114 JOURNAL OF ADOLESCENT RESEARCH / March 2006 dropouts had lower academic ability than those who transferred. Rummell, Acton, Costello, and Pielow (1999) reported that 44% of leavers had a GPA falling below the university academic standards, 35% achieved an average GPA, and 20% maintained a high GPA. They suggest that the majority of leavers are not experiencing academic duress but have needs unmet by their chosen university (e.g., desired major, appropriate academic environment). In anticipating the theory of emerging adulthood, Rummell et al. proposed that leaving a university can be a positive experience for the student, who may find a more suitable academic environment elsewhere.
If university attrition is falsely assumed to be a negative occurrence for students and the university (Rummel et al., 1999) , it seems important to differentiate different groups of leavers to avoid misleading conclusions and overestimating the number of dropouts from postsecondary education (Getzlaf et al., 1984) . To date, no study has examined whether the following set of constructs can differentiate emerging groups of leavers: gender, demographic factors, parenting variables, psychological well-being, adjustment to a university, and academic achievement. The present study interviews former students and integrates the responses with quantitative data collected during the students' freshman year. It is hypothesized that modes of departure, reasons for leaving the university, the decision-making process, perceptions of the university experience, contentment with decision, and present employment will reflect more positive hallmarks of emerging adulthood (i.e., identity exploration, mobility, and determining career paths) than predominantly failures of the individual or institution.
METHOD Participants
This study is a longitudinal follow-up of the students in transition to university study and Wintre and Bowers's (2002) persistence study on graduating university. All participants were single, 1st-year students enrolled in introductory psychology at a large-sized Canadian university (more than 40,000 enrolled students) on the outskirts of a metropolitan city. Of the 1,072 participants recruited by Wintre and Yaffe, 119 (44 males, 75 females) who had not graduated and were not enrolled 7 years later were contacted and interviewed for the present study. Most of these students reported attending university for 1 year prior to departure, although the maximum was 6 years and the average was 2.40 years (SD = 1.44). The average age at the time of the interview was 26.34 years (SD = 1.40), toward the latter part of the emerging adult period.
The majority of students (82%) reported that their parents were living together. Moreover, 88% of the students lived with their families and commuted to classes. Financially, 12% of the sample classified their family income as less than average, 61% as average, 22% as above average means, and 5% as well above average. With respect to parents' level of education, 48% of fathers and 41% of mothers attended community college or university, including graduate work.
Regarding generational status-Canadian (Wintre, Sugar, Yaffe, & Costin, 2000) , 18% of the students were immigrants, 46% were first-generation, 14% were first/second-generation (i.e., the student and one parent were born in Canada), and 22% were at least second-generation Canadians. The majority (65%) reported English was spoken at home.
Procedure
Data from the Registrar's Office included grade point average (GPA) and cumulative GPA for 7 consecutive academic years as well as graduation or enrolment status. Of a sample of 944 (272 males, 672 females) students whose records could be matched with the original data sample, 397 former students had not graduated within 5 years. An additional 110 (33 males, 54 females) of the 397 graduated between the 5th and 7th years following their 1st year or were re-enrolled (12 males, 11 females). This reduced the attrition rate from 42.1% to 30.4%.
Communication information (telephone numbers and addresses) was obtained for the remaining 287 former students. Telephone contact was established with 137 of them (for the remaining 150 former students, 29 were wrong numbers, 22 were out of service, and 99 could not be contacted). Of those contacted, an additional four had graduated, three needed to apply to graduate, and five had re-enrolled. This reduced the attrition rate to 29.13%. In addition, six former students were unwilling to participate in the interview. Consequently, the participants consisted of 119 (44 males and 75 females) former students. After obtaining informed consent, the former student was interviewed (see the appendix for a copy of the interview format), and the answers were transcribed and coded. Interrater reliability was established (93.3% to 100%) between two 4th-year psychology thesis students (the two junior authors).
Of the 168 (59 males, 109 females) former students who did not participate in the present study, 60 (23 males, 37 females) were placed on academic warning during their last semester and 108 (36 males, 72 females) were in 116 JOURNAL OF ADOLESCENT RESEARCH / March 2006 good academic standing. Using univariate ANOVAs, those who participated in the study (n = 119) were compared to those who didn't (n = 168; 59 males, 109 females) on all variables. No significant differences were found.
Analysis of survey data. To examine the interview data, analyses including frequencies, nonparametric tests, and tests of independence were conducted. The interrater reliability was 100% for four modes of departure and 93.3% for 10 reasons for leaving. Other interview questions addressed: enjoyment of a university experience, the decision-making process, contentment with decision, and present employment.
Previously collected quantitative data. The previously collected data were analysed by the group (four modes of departure) with multiple univariate ANOVAs.
2 Alpha was set at .01, given the large number of dependent variables. Pairwise comparisons (using Bonferroni) were employed when appropriate.
Measures
All survey measures were collected during the 1st week of classes. Adjustment to a university was collected with a subsample 5 months later. The following measures were included in the quantitative analyses of the present study.
Demographic variables. Demographic information included gender, age, marital status, family composition, living circumstances, family finances, language spoken at home, and high school graduating average. Fathers' and mothers' education were established according to whether the parent had completed high school, technical training, community college, some university, bachelor's degree, or additional university and professional training.
The Parental Authority Questionnaire (Buri, 1991) . Three 10-item scales were created based on Baumrind's (1971) authoritarian, authoritative, and permissive parenting prototypes. The psychometric properties, reliability (Cronbach's alpha ranges from .74 to .87), criterion validity, and discriminant validity are very good (Buri, 1991) . (Wintre, Yaffe & Crowley, 1995) . This 43-item measure, based on the developmental task of late adolescence described by Youniss (1980; Youniss & Smollar, 1985) , examines the degree of perceived reciprocity in the parent-child's relationship from the offspring's perspective. The psychometric properties, reliability (Cronbach's alpha of .95), criterion validity, construct validity, and discriminant validity are well established (Wintre et al., 1995) . (Cutrona, 1989) . This 12-item measure examines perceived social support from parents. The psychometric properties, reliability (Cronbach's alpha between .81 and .91), and validity are good (Cutrona, 1989 ).
The Perception of Parental Reciprocity Scale

The Social Provisions Scale-Parent Version
The Self-Esteem Scale (Rosenberg, 1965) . This 10-item scale focuses on the self-acceptance aspect of self-esteem. The psychometric properties, reliability (test-retest correlation during 2 weeks of .85; Silber & Tippett, 1965) , and convergent, discriminant, and predictive validity (Rosenberg, 1965; Silber & Tippett, 1965) are excellent.
The Perceived Stress Scale (Cohen, Kamarck, & Mermelstein, 1983) . This 41-item scale measures one's appraisal of their life as stressful. The psychometric properties, reliability (Cronbach's alpha ranges from .84 and .86), and validity are very good (Cohen et al., 1983) . (Beck, Ward, & Mendelson, 1961) . This 21-item scale measures the presence of depressive symptoms and their severity. The psychometric properties of reliability and validity are good (Beck & Beamesderfer, 1974; Hammen, 1980) , and the scale is widely used.
The Beck Depression Inventory
The Student Adaptation to College Questionnaire (Baker & Siryk, 1984) . This 67-item scale yields four subscales measuring different dimensions of adjustment to a university: academic adjustment, social adjustment, personal emotional adjustment, and attachment to the school. The psychometric properties, reliability (Cronbach's alpha ranges from .92 to .94), and criterion validity are highly acceptable (Baker & Siryk, 1989) .
RESULTS
Survey Data
The results section is organized according to the primary questions: modes of departure, reasons for leaving the university, enjoyment of a university experience, the decision-making process, contentment with decision, and present employment. Results are presented for the entire group of leavers 118 JOURNAL OF ADOLESCENT RESEARCH / March 2006 and, when appropriate, for the different categories of leavers. The quantitative data are similarly analyzed.
Mode of Departure
We hypothesized that mode of departure would reflect more hallmarks of emerging adulthood and less failings of the individual and institution. Of the 119 former students interviewed, 29.4% transferred to another university, 29.4% transferred to a community college, 32.0% voluntarily left the university, and 9.2% were forced to withdraw because of academic failure (see Table 1 ). Results of a chi-square goodness of fit test indicated that the frequencies among the four modes of departure were not equally distributed: χ 2 (3) = 11.32, p = .010. However, a chi-square test of independence indicated that mode of departure did not differ significantly by gender: χ 2 (3) = 1.27, p = .737.
Of the 70 students who transferred to another postsecondary school, 82% had graduated and 7.1% were still enrolled. This reduced the attrition rate from 32.7% to 22.5% (212 out of 944). This latter rate remains a maximum attrition rate given that some of the 150 former students not contacted may have enrolled and graduated from another postsecondary institution, further reducing the attrition statistic.
Reason for Departure
We predicted that students'reasons for leaving would reflect more characteristics of emerging adulthood (career path choices, exploration, improving university-student match) than negative reasons (academic failure, financial problems, institutional failure, and family obligations). Of the 119 interviewees, 60.5% of the former students left because of student-related reasons. Reflecting aspects of emerging adulthood, 33.6% cited various self-focus, personal reasons, and 8.4% accepted a full-time employment opportunity (career path), whereas fewer cited negative reasons such as 6.7% identified a medical cause, 5% reported financial constraints, 5% reported familial reasons, and 1.7% left because of pregnancy (see Table 2 for examples of reasons and Table 3 for frequencies). The remaining 39.5% left for the following school-related reasons. Although some of these reflected negative situations (i.e., 15.1% could not meet academic demands and 1.7% cited frustrations because of a faculty strike), other explanations revealed goals related to emerging adulthood, such as 14.3% expressed a desire to change programs of study, and 8.4% reporting a lack of fit with the institutional environment. In total then, 64.7% reported reasons related to tasks of emerging adult compared to 35.2% who had negative reasons for leaving the university. Personal "Felt I should take time off and decide what I really wanted to do" "Left because I started young and wasn't prepared" "Personal problems" "Went travelling" "University life wasn't for me" Employment "I got hired with the Police force" "Offered a good job opportunity" Medical "Major accident", "Depression" "Became sick with a lung infection" "I had a nervous breakdown" Financial "Could not receive adequate loans, financial burden was too much" Familial "Family circumstances required that I help financially and emotionally it was too taxing" "Stuff happened in my family and I couldn't handle things" Pregnancy "I had a baby in 3rd year" "Morning sickness was problematic" Academic "My grades were bad" "I got put on academic probation" Program change "Got into (desired or special) program (elsewhere)" Institutional "Quality of teaching was poor" "Couldn't get the courses I wanted" "Classes were too big" "Atmosphere was cold and impersonal" Faculty strike "Left because strikes were frustrating"
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Interview quotations from the groups of leavers provide a more comprehensive understanding of the attrition process. The personal reasons cited most frequently revealed a theme of relocation, which emerged for 48.6% of the university transfer students. Specifically, 22.9% of the transfer students wanted to live elsewhere (e.g., "I originally left University because I wanted to live in the States"). Others (17.1%) wanted a shorter commute (e.g., "I was moving downtown, so X university was more convenient"). The remainder (8.8%) reported a desire to obtain a noncommuter university experience (e.g., "I wanted to be away and have the true university experience"). These remarks suggest that students' personal reasons for transferring universities were generally related to mobility, exploration, and convenience.
Among students who transferred to colleges, 51.4% cited a lack of fit with their goals, interests, expectations, and abilities. For example, one college transfer reported, "University wasn't for me; I'm into hands on." An additional 14.3% cited career confusion, such as "It didn't make sense to spend so much when I didn't know what I wanted."
Unlike transfer students, those who voluntarily left the university cited employment opportunities (18.4%) and personal reasons (18.4%) as the most common reasons. One student stated, "After working part-time at X, I was offered a full-time job and it was a good opportunity." An example of a personal reason: "My boyfriend died and I was having personal problems." Other reasons for leaving included health or pregnancy problems (18.5%; Wintre et e.g., one student stated, "A miscarriage, a lump in my breast, and an ulcer") or financial (13.2%) difficulties. Examples of the latter include "Could not receive adequate student loans and the financial burden was too much," "Financially, I just couldn't afford it," and "I was planning to get married and I needed to get a job due to financial constraints." One male explained, "I had a son in 3rd year and I felt that I needed to work to support him." Of the voluntary leavers, 65.8% expressed a desire to finish their degrees. For example, one individual commented, "Circumstances at home didn't permit it [returning to school], but at some point, I would like to finish."
Enjoyment of University Experience
Another way to examine whether attrition represents a failure is to consider whether the students enjoyed their experience at their former university. Nearly half (49.6%) reported a positive experience: "I enjoyed the culture at the university," and "The faculty was helpful, and there were good resources." Only 29.4% stated that they did not like the university. The remaining 21% felt ambivalent or uncertain about the experience. Within specific departure groups, 47.1% of transfers, 50.0% of the voluntary leavers, and 57.1% of fail-outs reported a positive experience. In contrast, 33.8% of transfers, 18.4% of voluntary leavers, and 35.7% of fail-outs stated that they did not like the university. Many students (65.8%) who left voluntarily reported that they still planned to finish their degree at their former university. Even a percentage of the transfer students (21.4%) would have preferred to stay at their former university or intend to complete a degree there.
However, not everyone enjoyed their first university experience (29.4%). For those, a common theme was that the university was too big and felt impersonal. One transfer student pronounced that "the experience was negative; tons of red tape." Another reported that the university was "impersonal and cold." Other responses included feelings of ambivalence, an attachment for students but not professors, or a fondness for professors but not students.
The Decision-Making Process
It is assumed here that discussion with others about decisions is positive, mature, and healthy. Moreover it may also involve exploration of either personal and career-path alternatives. During their decision-making process to leave the university, 35.3% consulted both their parents and their friends, 26.1% their parents or family, 5% their friends only, 3.4% a romantic partner, 1.7% university professionals, and the remaining 28.6% stated they did not consult anyone (see Table 4 ). Results of a chi-square goodness-of-fit test indicated that the frequencies among the six consultation categories were not equally distributed: χ 2 (5) = 79.50, p < .0001. Consultation with others was examined by groups of departure, comparing the two groups of transfer students to the voluntary leaver and fail-out groups. Those who stopped or failed out were pooled, given their similarities (see Table 4 ). Of the 70 transfer students, 42.9% consulted both parents and friends, 30% conferred with parents or family, 17.1% consulted no one, 7.1% spoke with friends only, and 2.9% consulted university professionals with regard to their decision to transfer. Among the 49 leavers, 44.9% consulted no one, 24.5% spoke with both parents and friends, 20.4% conferred with parents or family, 8.2% spoke with a romantic partner, and 2% consulted friends about leaving school.
When asked if those consulted were supportive, 63.5% said yes, 18.8% said no, and 16.5% felt ambivalent or unsure. Among transfer students, 69% felt those consulted were supportive, 13.8% felt they were not supportive, and 17.2% felt ambivalent. Similarly, 52% of the remaining leavers reported support from those consulted. However, 29.6% did not feel supported, and 14.8% felt ambivalent about support they received from others. A chi-square test of independence indicated that supportiveness is not dependent on mode of departure: χ 2 (2) = 3.39, p = .18.
Contentment With Decision
With respect to contentment, 39.5% of the former students stated that they were either happy or very happy with their decision to leave the initial university. One university transfer student reported that it was "the best decision I ever made." A student who failed-out stated, "I am happy. I don't feel as Wintre et though a degree would have helped much; it's not practical." However, 38.7% felt unhappy with their decision. A university transfer (and graduate) stated, "I regret my decision. I should have done the commute." Similarly, a student who failed out commented, "I am not happy. I would have liked to finish but I didn't have the guidance that may have helped." Students who dropped out voluntarily also expressed regret: "I should have finished" and "I wish I had the degree." Another 21.8% expressed ambivalence when asked about their decision. One drop-out student reported, "Financially, it was the right decision but I wish that I continued part-time." When asked if they were happy with their decision, two drop-out students stated, "Sort of . . . I should have sucked it up and just finished" and "I wish that I would have done business; I was confused." A chi-square test of independence indicated that contentment is dependent on mode of departure: χ 2 (2) = 6.63, p = .036. Among transfers, 87.1% said yes, 4.3% replied no, and 8.6% were ambivalent. Of the other leavers, 42.9% said yes, 42.9% said no, and 14.3% felt ambivalent.
Finally, when asked, "Would you do things differently now?", 39.5% of all former students answered yes, 38.7% replied no, and 21.8% were uncertain. A chi-square test of independence indicated that the desire to make changes is independent of mode of departure: χ 2 (2) = 2.80, p = .247. Specific regrets were examined when asked if they would go back and make changes. Students who failed out were most likely to report that they would make changes (71%). One student stated, "I wouldn't have partied so much," and another said, "I'd study harder." Furthermore, 54.5% still want to complete their degree, and 18.1% wished they had a degree. Only one student in the group of 11 (9.1%) regretted attending university.
A majority of voluntary leavers (65.7%) expressed the wish to complete their degree. For example, one student said, "I would like to finish," and another stated, "I hope to return this year or next." Another reported, "I had to do it [drop out], but I would have liked to finish. . . . At some point, I would like to finish." Others included more detail about what they would do differently. One leaver reported, "I would have taken out a loan." Another commented, "I would have finished the degree first and waited to get married." Surprisingly, more than a third (34.3%) of the college transfers students were considering, after successfully completing their college program, to return eventually to their initial university to finish their degrees. Others expressed regrets, such as "I should have put more effort into it" and "May have discussed further with my parents". Some (11.4%) said that they wouldn't go to a university at all, and 5.7% said they wouldn't have gone to the specific university. In contrast, university transfers were least likely to respond that they would make changes. Nevertheless, 8.6% thought they should have remained at the first university, and 17.1% wished they had not attended the first university.
Present Employment
Of the 119 former students, 83.2% were employed, 6.7% were enrolled in postsecondary education, 5% were full-time parents, 2.5% were involved in other activities (e.g., traveling), and only 2.5% were unemployed.
Quantitative Data Analyses
Results of univariate ANOVAs indicated that the group effect (by mode of departure) was nonsignificant for the following constructs: parental education levels, parental support, parenting styles, psychological well-being, and adjustment to university. Moreover, chi-square tests of independence conducted for (the categorical variables) finances (χ 2 [12] = 11.25, p = .51) and generational status (χ 2 [12] = 12.58, p = .40) were also independent of mode of departure.
However, the mode of departure group effect was significant (at the .01 alpha level) for high school average, F(4,107) = 4.54, p = .002, η 2 = .15; perceptions of parental reciprocity for mothers, F(4, 112) = 4.30, p = .003, η 2 = .13; total perception of parental reciprocity, F(4,101) = 3.51, p = .010, η 2 = .12; and 1st-year GPA, F(4,104) = 6.58, p < .001, η 2 = .20. Pairwise comparisons (using Bonferroni and an alpha level of .05) demonstrated the following significant group differences.
Academic achievement. University transfers achieved a higher high school average than college transfers (MD = 4.08, SE = 1.13, p = .005) and fail-outs (MD = 5.27, SE = 1.67, p = .02). University transfers also achieved a higher GPA in 1st-year, compared to college transfers (MD = 1.78, SE = .44, p = .001) and fail-outs (MD = 2.56, SE = .61, p = .001). Moreover, those who took voluntary leave achieved a higher 1st-year GPA, than those who experienced academic failure (MD = 2.13, SE = .71, p = .032).
Parental reciprocity. College transfers, compared to drop-outs, obtained higher scores on perceived reciprocity with their mothers (MD = 16.29, SE = 4.88, p = .011) as well as overall reciprocity scores (MD = 34.98, SE = 10.40, p = .009). Recall that perceived reciprocity is associated with social maturity, given that these students have transformed their relations with their parents from the asymmetrical ones of childhood (Youniss, 1980) .
DISCUSSION
The purpose of the present study was to examine university attrition statistics within the developmental context of emerging adulthood and to extend the university transition and persistence (Wintre & Bowers, 2002) studies by examining interview information and 1st-year quantitative data. The interviews determined modes of leaving, reasons for departure, the decision-making process and supportiveness of the decision, present contentment of those who left university prior to degree completion, and present employment. The quantitative data investigated group differences regarding demographic characteristics, high school average, parenting factors, psychological well-being, adjustment to university, and achievement in university. The results of this study provide a more modest assessment of attrition rates and also support the belief that attrition, when examined within the developmental period of emerging adulthood, does not universally represent a negative situation. Furthermore, 7 years following registration in 1st year university, only 2.5% of the former students were unemployed.
Mode of Departure
Although the initial attrition statistic appeared high, results indicated that more than half of the former students transferred to another university or college. Moreover, 83% of transfers graduated from the second institution. These data indicate a 10.2% reduction in the attrition rate (from 32.7% to 22.5%). Therefore, reported university attrition rates may be overstated without the benefit of polling former students. This revised statistic is lower than previously reported attrition rates ranging from 30% to 55% (Grayson & Grayson, 2003; Pantages & Creedon, 1978; Smith, 1991) and is consistent with suggestions that many students enroll at another institution or return at a later date. The fact that students transfer postsecondary schools reflects the exploration, mobility, and career-path considerations that are characteristics of emerging adulthood.
The remaining 27% of former students either left the university voluntarily or failed out. Interestingly, these students (63.6%) still express a desire to return and obtain their degree. And, if some of these leavers return to finish their university degrees, they will receive credit for courses successfully completed. Therefore, results from the present study suggest that university attrition statistics do not predominantly represent failures or a waste of time and resources.
Reasons for Departure
As expected, the reasons for leaving a university were varied. Although negative circumstances such as university failings, medical and financial difficulties represented 35.2% of the cited reasons for departure, 64.7% cited reasons reflecting features typical of emerging adulthood (Arnett, 2000 (Arnett, , 2004 , such as issues related to career paths (i.e., changing career direction, accepting a job), reflected mobility of residences, or identity exploration (looking for a better school or program fit), and thus represent positive strivings. In addition, more than half the former students left for student related concerns (e.g., personal, employment, financial, familial, medical), compared to institution related concerns (e.g., environment, academic demands, teacher strike). The most frequent reason for leaving was personal (all mobility related for those transferring universities, and all personality or career matches for those transferring to college), followed by a desire to change programs, and an inability to meet academic demands. Again, we see that failure is not the predominant theme and that academic reasons are not the primary justification for leaving a university. This supports recent research (Rummel et al., 1999) suggesting attrition is not primarily because of academic difficulties.
Furthermore, in contrast with other research (Astin, 1964; McIntosh et al., 1974; Summerskill & Darling, 1955) , neither mode nor reasons for departure differed by gender. This was an unexpected finding given the mounting evidence favoring females in a university over males, not just with failure rates but also regarding attendance (Hamilton & Hamilton, 2006) and persistence (Wintre & Bowers, 2002) .
The Decision-Making Process
Individuals in the process of exploring alternative identity paths often consult others. Therefore, we hypothesized that socially mature emerging adults would consult with others when deliberating over decisions of consequence (Ciarrochi, Wilson, Deane, & Rickwood, 2003) . The data support this claim. Almost 73% of the transfer students discussed their situation with at least their parents, whereas only 45% of the leavers (drop-outs and failouts) did. In fact, 45% of the latter group consulted no one. These findings support the belief that transfer students are working their way through a thoughtful decision-making process rather than making decisions without consultation and consideration. Additionally, those who consulted others, generally feel supported in their decision. Consistent with Johnson's (1994) research, most former students found the decision-making experience to be positive. Nearly all (87%) of the transfer students and 43% of the leavers were content with their decision. Those not content with their decision tend to be in the fail-out group and consulted others the least.
Previously Collected Quantitative Data
Few of the influential variables in the transition to a university demonstrated significant differences between the groups of departure. Transfer students reported a higher degree of reciprocity with their parents, and with mothers in particular, in their freshmen year than did other leavers. These findings support the maturity of the transfer students as well as research demonstrating the importance of parental reciprocity for adjustment and persistence (Wintre & Bowers, 2002) . They also are consistent with Chickering (1969) and Weidman's (1989) models in endorsing that parents remain important during the university years.
As expected, there were significant mode of departure effects for graduating high school average, 1st-year GPA, and cumulative GPA. Congruent with past research (Daugherty & Lane, 1999; Johnson, 1994) , university transfer students achieved higher grades than those who transfer to college or fail-out. Consistent with interview results, this suggests that college transfers and failouts may not be as well suited to the academic programs offered or the academic demands of a university in general. However, voluntary leave students seem to withdraw for reasons other than academic achievement.
IMPLICATIONS AND CONCLUSIONS
The present study, a first of its kind, raises a number of methodological issues for extending this important area. There is a need to replicate the present findings with a larger sample and at a variety of different university environments (especially residential and smaller size universities). As well, future research can benefit from the present findings by eliminating the nonsignificant variables and allowing more institutional and process variables to be considered.
Different research strategies can also provide for data collection during the decision-making process, not only to tap current emotions during the process but also enabling probing into students responses.
It is important to know that stated attrition rates from universities appear to be inflated and may be inappropriately viewed as negative, both for the former students and for the reputation of the university. Many of the students' reasons for leaving reflect our new understanding of the developmental pro-128 JOURNAL OF ADOLESCENT RESEARCH / March 2006 cesses characterizing the emerging adult, which emphasize that this is a period of exploration, mobility, and attempts to clarify identity issues related to vocation and future financial opportunities for supporting a family (Arnett, 2000 (Arnett, , 2004 . Although society needs to address the financial difficulties of some students, attrition at a large, commuter, urban university does not appear to be related to gender, generational status, race, or ethnicity. One suggestion is that universities should promote their particular type of learning environment more explicitly so that students may avoid a misfit between their goals and those of the university. Furthermore, students, parents, and high school counselors can be educated to assist students in considering the student and school fit when making choices. The variety of different universities and colleges allows most students to find a matching postsecondary school opportunity. However, when there is a mismatch, or one develops, universities would be well advised to facilitate the transferring of students from one school to another, preferably transferring credits to save both time and resources.
In conclusion, attrition statistics at a large commuter university appear inflated because of the percentage of students transferring. Transferring schools does not necessarily represent a negative experience and is consistent with the mobility and exploration of alternative career paths characteristic of emerging adulthood. Some in the other leaver groups expressed comments that reflect a mismatch between themselves and a university in general or the large-size school where they began their studies. However, even for these former students, one must be cautious in assuming that departing a university represented a failure or waste of time and resources. Clearly, more research is needed on this important topic.
